
 
 

AMAZING PLANTS AND ANIMALS 
 

 
 
 
 
BENCHMARKS AND TASKS  
SC.F.1.1.4 The student understands that structures of living things are adapted to their function 
in specific environments. 
SC.F.1.1.5 The student compares and describes the structural characteristics of plants and 
animals. 
SC.F.2.1.2 The student knows that there are many different kinds of living things that live in a 
variety of environments. 
SC.G.1.1.3 The student knows that there are many different plants and animals living in many 
different kinds of environments (e.g., hot, cold, wet, dry, sunny, and dark). 
SC.G.1.1.4 The student knows that animals and plants can be associated with their environment 
by an examination of their structural characteristics. 

·  The student compares and contrasts to discover how animals are alike or different in the 
way they look and in the things they do. 

·  The student groups animals according to their structural characteristics. 
·  The student classifies vertebrate groups of animals as mammals, reptiles, birds, 

amphibians, or fish according to their characteristics. 
·  The student compares the characteristics of things that live on land, in water, and in the 

air. 
 
KEY QUESTION  
What characteristics do groups of animals or plants share? 
 
BACKGROUND INFORMATION  
There are millions of species of plants and animals in the world. Today scientists believe there 
could be as many as 30 million species of animals. How do we keep track of all these plants and 
animals? Scientists use a system of classification. 
The classification system focuses on basic common traits. The more two living things have in 
common, the more closely related they are. Scientists often divide animals into two basic groups: 
vertebrates, animals with backbones; and invertebrates, animals that have no backbone. 
Vertebrates include fish, reptiles, birds, amphibians and mammals. 
Humans are related to frogs, fish, and snakes because they are all vertebrates. But humans are 
more closely related to tigers, bears, and dolphins because all of these are mammals. Mammals 
give birth, are warm-blooded, have hair, and nurse their young. 
All animals reproduce and must be able to move. They all need food for energy to develop their 
bodies and to carry out the other life processes. 
Animals have special adaptations to enable them to survive in their specific environments. For 
example, the walking stick insect can look like a twig or a stick. Chameleons change color in 
order to blend in with their surroundings. Penguins and seals are adapted to living in the cold 
Antarctic climate. They have compact, short, round bodies. This low surface-area-to-volume 
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ratio allows them to lose less body heat to the air around them than other animals. They also 
have a layer of fat just below the skin to help hold the heat. 

·  Mammals  warm-blooded, have hair or fur, born alive 
·  Birds   warm-blooded, have feathers, lay eggs 
·  Fish   cold-blooded, have scales, gills, fins; lay eggs 
·  Reptiles  cold-blooded, skin, can live in water or on land 
·  Amphibians  smooth skin, can live in water or on land 

 
MATERIALS  
Teacher      Per student 
Properties and Groups Attribute List magazines with pictures of animals (brought    
Why Polar Bears Like Snow and Flamingos Don’t   from home or supplied by teacher) 
  (Benchmark Education Co.) scissors 
 glue  
 cardstock, heavy paper, or file folders cut    
   into 4” x 6” pieces 
 post-it notes 
 
TEACHING TIPS  
Laminate the cards after the students make them, so they can be used again. 
 
ENGAGE 

1. Ask students to look through magazines and cut out pictures of animals. Tell students to 
look for unusual animals, as well as ones familiar to them (try to end up with five pictures 
per student). 

2. Have students paste each picture on a piece of cardstock, observe the animal, and list the 
animal’s characteristics on a post-it note. Tell them to place the post-it note on the back 
of the card. 

3. Collect all of the cards. Mix them up and use these for the Explore activity. 
 
EXPLORE 

1. Place students in groups. Distribute a set of five animal cards to each student. Give the 
students time to study the pictures and the characteristics listed on the back. 

2. Use the Properties and Groups Attribute List. Read an attribute, such as, ‘it has wings’. 
Tell students to check their cards to see if any of the animals have that characteristic. 
Whenever a student has a card that matches an attribute called, that card should be placed 
face up on the table, along with the same-attribute cards from anyone else in the group. 
The activity ends when all students have placed their cards on the table. Encourage 
groups to discuss their picture groups and to check carefully for accuracy. 

 
EXPLAIN  

1. Students can make a floor graph by placing cards in rows or columns, according to 
certain animal characteristics. 

2. Discuss: 
Which characteristics were the most common? 
Which characteristics were the least common? 
Were there any animals in the same group that you were surprised to see grouped 
together? 
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Are some animals even more closely related to each other in each group than others? 
What are those characteristics that link them more closely? 

 
EXTEND/APPLY  

1. Play Twenty Questions to help students practice identifying attributes. Choose an object 
from the following categories: animal, plant or mineral. Keep the object secret. Let 
students ask questions that you answer with yes or no until they identify the correct 
category. Students ask yes or no questions about its properties until they can determine 
the category. (If the category, mineral, is not familiar to your students, eliminate this 
category.) Be sure to ask questions about the environments and adaptations to particular 
environments. 

2. Look through the cards of animals and use a chart or poster to create a learning wall 
which will provide the following learned information about each of the living things. 
Answer the following: 
What is it?      
What does it eat? 
What eats it? 
What are some common characteristics we can learn about it? 

3. Ask students to hold up a card if they think they have a mammal. Discuss some of the 
characteristics of mammals. Continue with reptiles, birds, amphibians, and fish.  

4. Read and discuss Why Polar Bears Like Snow and Flamingos Don”t 
 
EXTENSIONS 

1. Select a landform (e.g., mountains, desert, arctic area, ocean, wooded area, plains) and 
ask the students:  
What do you already know about this place? 
Have you ever lived in, or visited this type of environment before? If so, what did you 
see? 
What is the weather like in this environment? 
Describe how you would dress for a day/night in this environment. 
What could cause this environment to change? 
What kinds of plants or animals would you expect to see in this environment? 
What kinds of plants or animals would you be surprised to see in this environment? 

2. Use magazine pictures to create a backdrop scene of a landform.  
·  Review the features and living requirements of plants and animals that might be 

found there.  
·  Introduce five animals and five plants that live in this environment and discuss how 

they are alike and how they are different. 
·  Ask: 

What do the plants and animals need to eat? 
How does the animal keep itself safe? 
Where does the animal live? 
Where do the plants and animals get their water? 
What animal might eat these animals? 
What animal might eat these plants? 

·  Continue to add “living things” each day until it is rich with representation of life. 
Encourage students to find other living things to add through research. 
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ASSESSMENT 
Teacher assessment through observation should include the following criteria: 

·  Tasks have been completed by the student. 
·  Level of detail and specificity in descriptions found in the student journal entries show 

growth and understanding. 
·  Students demonstrate understanding through successful completion of the activities and 

in class discussions. 
·  Student’s answers to questions during class discussions should show evidence of 

conceptual knowledge.  
·  Acquired vocabulary should appropriately demonstrate understanding. 
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It gives people the milk they drink. It can fly.    It has wings. 
It lives in a jungle.    It has long ears.   It roars. 
It eats fish.     It has a snout.   It chirps. 
It eats insects.    It has flippers.   It has claws. 
It can perform at the circus.  It has bright colors.  It has horns. 
It swims a lot.    It has pointy ears.   It crawls. 
It sleeps most of the winter.  It has four legs.   It eats nuts. 
It looks like a cat.    It lives in the woods.  It has claws. 
The baby is called a cub.   It is very small.   It sings. 
It always has stripes.   It has hooves.   It has spots. 
It is always black and white.  It is often a house pet.  It lays eggs.  
It’s eyes are in the front.   It has a big mouth.   It has fur. 
It has a very long neck.   It looks like a horse.  It can fly. 
It lives where it is hot.   It lives on a farm.    
A person can ride it.   It likes to eat grass. 
Its eyes are on the side of its head. It mainly eats plants. 
It sleeps in a barn.    It gives live birth. 
It has feathers.    It has a long tail. 
It is always white.    It has whiskers. 
It has a trunk.    It lives in a tree. 
It likes to hold a ball with its nose. It has a beak. 
It has webbed feet.    It has a short tail. 
It has a mane on its neck.   It is very big. 
It lives where it is cold.   It is usually brown. 
It lives in or near water. 
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TRAVELING TURTLES 
 
 
 
 
 
 
BENCHMARKS AND TASKS  
SC.F.1.1.4 The student understands that structures of living things are adapted to their functions 
in specific environments. 
SC.G.1.1.4 The student knows that animals and plants can be associated with their environment 
by an examination of their structural characteristics. 

·  The student identifies structural characteristics that enable plants and animals to survive 
in different kinds of places. 

·  The student knows that some organisms have adaptations that enable them to move from 
one medium to another (e.g., dragonflies begin life in water, move to land, and fly in the 
air). 

 
KEY QUESTION  
Why do turtles have different types of legs and feet adaptations, depending upon where they 
live? 
 
BACKGROUND INFORMATION  
Turtles are reptiles with shells that provide protection for them. They are found in a variety of 
habitats. Turtles that live only on land are called tortoises. Tortoises live in deserts, grasslands, 
scrub habitats, and tropical islands. Their legs resemble tree stumps. They only go to water to 
drink or to bathe. 
The marine environment houses seven species of sea turtles. They swim using nonretractable 
flippers. The female sea turtle comes out of the water to lay eggs. Aquatic turtles that swim in 
water and walk on land have legs with webbed feet for swimming and walking. 
 
MATERIALS  
Teacher      Per student  
pictures of land and sea turtles   2 paper plates 
hole punch      crayons 
stapler       2 Turtle Construction sheets* 
pictures of various plants in specific   4 brass brad fasteners 
  habitats 
scissors 
Tortoises & Turtles (Dominie Press) 
Sea Turtles (Dominie Press) 
       
* Some content and graphics are adapted with permission from Sea World of Florida. 
 
Ranger Rick books (Newbridge): 
  Life in the Rain Forest 
  Life on the African Savannah 
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  Life in the Polar Regions 
  Life in the Desert 
  Life in a Coral Reef 
 
Habitats of the World by Dominie Press 
  Deserts 
  Forests 
  Freshwater Habitats 
  Grasslands 
  Mountains 
  Polar Regions 
  Tropical Rainforests 
 
Per class 
variety of shoes 
 
TEACHING TIPS  
Cut and hole-punch all of the materials and place in individual baggies. This will make the 
activity run more smoothly and allow you to concentrate on the science instead of an elaborate 
craft activity. 
 
ENGAGE 

1. Have students bring in footwear, such as dress shoes, tennis shoes, boots, sandals, swim 
fins, water socks, flip flops, ballet shoes, baseball cleats, etc. Place the shoes on display 
in the room. As the students observe and classify the variety of footwear, discuss reasons 
why we need different types of footwear. 

2. Ask: 
Which type of footwear would be best for walking on the beach? 
Which type would you choose when walking in water? 
Which type would you choose when walking in snow? 
Why would the dress shoes not be the best choice for walking in the snow? 
Why do we need different types of footwear for different activities? 
Why do we need different types of footwear for different climates? 

3. Show students pictures of turtles. 
Ask: 
In what type of habitat are the turtles? (water, land) 
Do all the turtles’ legs and feet look alike? 

4. Through discussion, help the students to note the differences in the turtles’ legs. 
·  Turtles that live only on land have short, thick legs on which to walk. 
·  Turtles that live on land and in the water have webbed feet. The webbed feet help 

them to swim in the water and walk on land. Can you think of other animals that live 
on land and in the water? (e.g., ducks or other water fowl, river otters, beavers) 

·  Turtles have different types of feet, depending on where they live, just like humans 
wear different shoes for walking in different habitats. 
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EXPLORE Part 1 
1. Distribute materials to each student. Place the paper plates face down. Ask students to 

decorate one plate to look like the top of the turtle’s shell and the other to look like the 
bottom of the shell. 

2. While students are designing the plate, move around the room and punch holes for the 
legs in each plate. The holes should be equal distances apart. Put both plates together 
with the insides facing each other before punching holes. 

3. If you are having the students cut out the turtle parts, have them cut out the head and tail 
first. As they are cutting out the legs, help them staple the head and the tail onto the top 
shell. 

4. Show students how to use the brads to attach the legs in the proper holes. (Pre-punch 
holes in the legs.) Make sure that students attach all three sets of legs in-between the 
paper plates. 

 
EXPLAIN  
Discuss: 
How do the flippers on the sea turtle help it to swim? 
How would a sea turtle be affected if it had short stumpy legs instead of flippers? 
What do you think would happen to a land tortoise if we gave it flippers instead of legs? 
How do tortoises’ short, stumpy legs help them on land? 
How do the webbed feet of a land and water turtle help it in the water and on land? 
Discuss: 

·  Sea turtles live in the ocean and swim with flippers. (Have students transform their turtles 
into sea turtles.) 

·  Tortoises have legs to walk on land. (Have students transform their sea turtles into 
tortoises.) 

·  Some turtles can live on both land and water. (Have students transform their tortoises so 
that they can do both.) 

 
EXPLORE Part 2 
Give students pictures of various plants in different habitats.  
Tell the students to study the plant and try to identify the characteristics that enable that plant to 
live in a specific environment. 
Read and discuss any of the Ranger Rick books by Newbridge and/or Dominie Press books. 
 
EXPLAIN  
Ask: 
What are things you would expect to find, or not find, in plants living in the desert?  
Do plants that live in the water look different than plants that are found on land? 
Would a desert plant adapt well to a wetlands environment? Would a bog plant adapt well to the 
desert? Why? 

EXTEND/APPLY   

1. Create a bulletin board with different habitats – sea, pond, woodlands, grasslands, 
wetlands, and desert. Have the students match the turtles’ legs to the habitat in which 
they live. 

 
 



8/1/03 
Orange County Public Schools, Orlando, Florida 

 

9 

2. Ask: 
What are some plants that we have in Florida that would not do well in the desert or in a 
very cold environment? Explain. 
What are some animals that we have in Florida that would not do well in the desert or in 
a very cold environment? Explain. 

 
EXTENSIONS 

1. Explore animal adaptations through animal coverings by providing pictures of various 
habitats and asking the students to match a habitat with various animal coverings 
(feathers, wool, simulated or real animal fur, snail shells, wax paper can simulate smooth 
skin, cutting small patches from net produce bags can simulate scales from both fish and 
reptiles) which might adapt well to the environment. 

2. Go on a nature walk around the school and discuss how plants are different at different 
locations (e.g., the open playground; under the shade of a building; where there are 
sprinklers or a regular source of water; under the shade of an evergreen tree).  
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TURTLE CONSTRUCTION 
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TURTLE CONSTRUCTION 

 



8/1/03 
Orange County Public Schools, Orlando, Florida 

 

12 

 

 

 

 
CATCH ME IF YOU CAN 

 
 
 
 
 

 

BENCHMARKS AND TASKS  
SC.D.1.1.2 The student knows that life occurs on or near the surface of the earth in land, air and 
water. 
SC.F.1.1.4 The student understands that structures of living things are adapted to their function 
in specific environments. 
SC.G.1.1.2 The student knows that plants and animals are dependent upon each other for 
survival. 
SC.G.1.1.3 The student knows that there are many different plants and animals living in many 
different kinds of environments (e.g., hot, cold, wet, dry, sunny, and dark). 

·  The student compares and contrasts to discover how animals are alike or different in the 
way they look and in the things they do. 

·  The student identifies structural characteristics that enable plants and animals to survive 
in different kinds of places. 

·  The student understands that animals eat plants or other animals for food and may also 
use plants (or other animals) for shelter and nesting. 

 
KEY QUESTION  
How does protective coloration help an animal survive? 
 
BACKGROUND INFORMATION  
In nature, we think of two basic types of animals – those that eat plants, herbivores, and those 
that eat other animals, carnivores. There are some animals that eat both plants and other 
animals, and they are called omnivores. 
Animals whose survival depends on locating and capturing other animals must have highly 
developed senses, especially hearing and smelling. Animals that are the intended prey have a 
variety of assets to help them survive. Perhaps the greatest of these is natural coloration that 
helps them blend into their surroundings, camouflage. Animals that are not easily seen have 
greater chances of escaping detection and capture. Those animals that survive will pass on these 
protective characteristics to their young. 
 
MATERIALS  
Teacher      Per student 
1 box colored toothpicks    1 plastic baggie 
watch or 3-minute timer Predator-Prey Tally Chart (on board, chart       
         paper or an overhead transparency) 
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TEACHING TIPS  

1. Count out equal numbers of each toothpick color. 
2. Go outside ahead of time and select a convenient, grassy area (about the size of a small 

backyard) for the game. Scatter the toothpicks before bringing the students outside (or 
arrange to have someone do it for you at a certain time). 

 
ENGAGE 

1. Discuss the terms predator and prey. 
2. Ask: 

Can you think of any animal pairs in which one animal might chase another animal and 
eat it for food? Which is the predator? the prey? 

3. Have the students think of other predator-prey relationships and record them on the 
board. 
Ask: 
Can a prey also be a predator? 
Can a predator also be a prey? 

 
EXPLORE 

1. Before going outside, tell students the number of toothpicks of each color. 
2. Give each student a plastic baggie and then proceed outside to the designated area.  
3. Explain to students that the toothpicks represent the insect prey and students will be the 

“predators”. Tell the students that when you give the signal, they will have three minutes 
to collect as many “prey” as possible. Discuss safety – students will be hurrying and 
looking at the ground, not at where they are going! 

4. After students have gathered the “prey”, return to the classroom. Have students count the 
number of each color of prey that they caught and record on the class Predator-Prey tally 
chart. 

 
    Predator – Prey Tally Chart 

 Red Blue Green 
 

Yellow 

Number of 
Toothpicks 
Scattered 

  
 
 

  

Number of 
Prey Caught 

  
 
 

  

Number of 
Survivors 
(Difference) 
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EXPLAIN  
Discuss: 
Which prey was the easiest to find? Why? 
Which prey was the most difficult to find? Why? 
Which prey has the best chance for survival? 
If we were at the beach instead of on the grass, would the count have turned out the same way? 
Why do you think we do not find many brightly colored animals in the Arctic regions? 
If you were the prey and lived in the schoolyard, what color would you like to be and why? 
 
EXTEND/APPLY  
On the board, have students list the different types of animals that can be found in a pet shop: 
dogs, cats, birds, mice, gerbils, snakes, iguanas, turtles, fish, ferrets, rats, hamsters, etc. Ask 
students to imagine that all of the pets are loose in the pet store. 
Which animals would be the predators and which would be the prey? 
Would any animals be both predator and prey? 
 
ASSESSMENT 
Teacher assessment through observation should include the following criteria: 

·  Tasks have been completed by the student. 
·  Student answers to questions should show evidence of conceptual knowledge.  
·  Acquired vocabulary should appropriately demonstrate understanding. 
·  Student’s questions should be probing, on task, or reflect the processing of an essential 

understanding. 
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WARMING UP TO PENGUINS 
 
BENCHMARKS and TASK  
SC.F.1.1.4 The students understands that structures of living things are 
adapted to their function in specific environments. 
SC.G.1.1.4 The student knows that animals and plants can be 
associated with their environment by an examination of their 
structural characteristics. 

·  The student identifies structural characteristics that enable plants and 
animals to survive in different kinds of places. 

 
KEY QUESTION  
How do penguins and other animals stay warm in frigid environments? 
 
BACKGROUND INFORMATION  
Penguins and other animals in Antarctica keep warm with a layer of fat, which is a form of body 
insulation. Their thick, oily coats provide a waterproof layer to keep them warm in extreme 
temperatures. Penguins also have about 300 feathers per square inch on their bodies to help keep 
in body heat and to repel water. Penguins can withstand extreme Antarctic weather conditions. 
Another way penguins keep warm is to huddle together in groups called rookeries. A rookery 
can consist of 10,000 birds or more. 
All penguins have wing bones that are fused together to form stiff paddles which are excellent 
for movement under water. They use their webbed feet, beak, and tail to steer when swimming 
and their flipper-wings for balance and forward momentum. 
 
MATERIALS  
Teacher      Per group 
pictures of different species of   2 bowls 
  Antarctic penguins (optional)   ice 
cooler for ice storage     1 sandwich-size resealable, plastic 
world map        bag filled with 1 cup solid shortening 
Click magazine, Vol. 3, Number 2, Feb. 2000 1 quart-size resealable, plastic bag 
This Bird Can’t Fly (Scholastic)   2 thermometers 
       paper towels 
       newspaper 
       Warming Up To Penguins recording chart 
 
TEACHING TIP  
Place 1 cup of shortening in each group’s small bag and seal.  
 
ENGAGE 

1. Ask: 
Where is Antarctica? 
What is the weather like in Antarctica? 
What kinds of animals live there? 
How do you think the animals are able to survive the cold? 
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2. Locate Antarctica on a world map and explain to students that Antarctica is a continent 
totally covered in ice. In some places, the ice is 9,000 feet thick! Tell students they are 
going to find out how certain animals can survive in such a harsh environment. 

 
EXPLORE 

1. Have students cover the tables with newspaper for easier clean-up, and then distribute 
materials to each group. 

2. Have students put ice in each bowl, and then place the bag of shortening on top of one 
bowl of ice. 

3. Tell students to place one thermometer on top of the bowl of ice and one on top of the 
bag of shortening in the other bowl. Record the beginning temperatures on the Warming 
Up To Penguins recording chart. Ask students to observe for 3-5 minutes, then compare 
and record the temperature of the two thermometers every two minutes for about 15 
minutes. 

 
EXPLAIN  
Ask: 
What was the final reading on the thermometer sitting on the bowl of ice? 
What was the final reading on the thermometer on top of the layer of shortening? 
Why do you think there was a difference between the two temperatures? 
How can this experiment help us understand how a penguin in Antarctica stays warm? 
Do all penguins have short, fat bodies? 
Do penguins have fur or feathers? 
How do they conserve body heat? 
What are some other structural characteristics of penguins that enable them to live in their 
environment? 
 
EXTEND/APPLY  
Have each group place the bag of shortening inside the larger plastic bag, then place the whole 2-
bag combination on top of the ice in one bowl. Have one student in each group place one hand 
inside the large bag, on top of the shortening bag (so the layer of shortening is between the hand 
and the ice). That same student should place his or her bare hand on top of the second bowl of 
ice. Have students take turns doing this in their groups so that everyone can then feel the 
temperature difference the layer of fat provides. 
Ask: 
If you were to go to the Antarctic to live, what would you have to do to stay warm? 
If you have the magazine, Click, read the article entitled The Emperor’s Egg. It has excellent 
information about the emperor penguin. 
Share This Bird Can’t Fly (Scholastic) 
 
EXTENSIONS 
Explain that there are 17 different species of penguins in the world. Of these 17 species, about 
half are considered tropical. They can live in the temperate climates along the equator. Some can 
live in temperatures up to 110º F. Ask students to think about this question: 
What adaptations might a tropical penguin have? 
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STUDENT SCIENTISTS  
 

  
 

WARMING UP TO PENGUINS 

 

TIME 
(2 minute intervals) 

TEMPERATURE OF 
BOWL OF ICE 

TEMPERATURE OF 
BOWL OF ICE 

WITH BAG 
OF SHORTENING 
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CLASSY ANIMALS 
 
BENCHMARKS and TASKS 
SC.D.1.1.2 The student knows that life occurs on or near the surface of the Earth in land, air, and 
water. 
SC.F.1.1.5 The student compares and describes the structural characteristics of plants and 
animals. 
SC.G.1.1.4 The student knows that animals and plants can be associated with their environment 
by an examination of their structural characteristics. 

·  The student groups animals according to their structural characteristics. 
·  The student classifies vertebrate groups of animals as mammals, reptiles, birds, 

amphibians, or fish, according to their characteristics. 
 
KEY QUESTION  
How do scientists classify vertebrates? 

BACKGROUND INFORMATION  
There are millions of species of plants and animals in the world. Today scientists believe there 
could be as many as 30 million species of animals. How do we keep track of all these plants and 
animals? Scientists use a system of classification. Vertebrates are classified into five groups: 

·  Mammals  warm-blooded, have hair or fur, born alive 
·  Birds   warm-blooded, have feathers, lay eggs 
·  Fish   cold-blooded, have scales, gills, fins; lay eggs 
·  Reptiles  cold-blooded, skin, can live in water or on land 
·  Amphibians  smooth skin, can live in water or on land 

 
MATERIALS  
Teacher      Per group 
scissors      baggie of animal cards 
pre-made classification poster    glue or paste 
additional pictures of animals    large sheet of construction paper 
 
TEACHING TIPS  
The teacher may use the pictures provided or use his/her own. Prepare a baggie of animal cards 
for each group. This activity is to expose primary students to animal classification. Second grade 
students should not be expected to memorize the characteristics of each animal group. 
Prepare a poster showing the 5 groups of animals and their characteristics given in the 
Background Information . 
 
ENGAGE 
Choose 2 pictures each of mammals, birds, fish, reptiles, and amphibians. Ask students to name 
the animals. If the students use the classification terms (alligator is a reptile), be happy, but don’t 
expect them to know all five. 
Tell the students they will be using picture cards to put animals into groups. 
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EXPLORE 
Give each group a baggie of animal cards and tell them to sort the pictures into any reasonable 
groupings. Have students share how they grouped the animals. 
Ask: 
How did you group your animals? 
Are there other ways they could be grouped? 
Challenge students to group the animals into 5 groups.  
Give students time to share how they grouped their animals. When students give a grouping, 
write the animals on the board and supply the classification name of the group. 
 
EXPLAIN  
Bring out the poster and talk about the characteristics of each group.  
After discussing the animals in mammals, tell students to sort all of their pictures that meet the 
description of mammals. Have students share their mammal group. 
Continue with each group until all pictures are in the 5 groups. 
Ask: 
What do mammals have in common? 
What do birds have in common? reptiles? amphibians? fish? 
Which group is usually selected as pets? 
 
EXTEND/APPLY  

1. Have each group make a bar graph out of the pictures showing the 5 groups of animals. 
Paste or glue the pictures onto construction paper. 

2. Have additional pictures of vertebrates, pictures of students’ pets, and pictures the 
students have cut out of magazines and brought to class available for classification. 
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